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Teaching the Pequot War
Finding the Most Productive Struggle
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Session Objectives:
· Review Mashantucket Pequot Tribal Nation curriculum offered to Connecticut teachers
· Identify what lesson cycles and stages are
· Define “Most Productive Struggle” and determine “Most Productive Struggle” in a lesson
· Intellectually prep for an inquiry lesson by beginning to create a Monitoring Key
Opening Reflection
	· What resources have you used to teach about the Pequot War in your classroom?













· How do you prepare to teach lessons grounded in student discourse?
























The Arc of Teaching History
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	· What are the 3 stages of history instruction in the Pequot curriculum?






· How do these 3 stages help to build a layered understanding of Pequot history?






· What questions do you have about the 3 stages?
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	· What are the 4 steps of the lesson internalization process?













· Why does lesson internalization matter?
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Core Idea #1
	









The Most Productive Struggle
	Notes:



















	· What is the most productive struggle in this lesson?










· What do you believe is the ideal student response to the most productive struggle?













Plan for the End Goal
	· How did this teacher successfully prepare students to grapple with the most productive struggle?





· What else do you notice about this teacher’s intellectual prep?








Mrs. Marvania’s Handout:
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Core Idea #2
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Four Corners Annotations

PO’

Whatis the author’s name?
Where is this person from?
Whatis their role/job?
What else do we know about
ehis person that might help
us to understand their
perspective? (Cultwrs, Race,
Gender, Poltical

association, Location)

 Whatdo we know
about this topic?

o What else was going
on at this time period?

o What key historical
academic vocabulary
can T box?

« How can I connect this
0 other units?

AUD:
o How does the type of source influence
who would have read/heard/seen it?
« WHO would the author need to reach in
order to achieve that action, even or
change? (Revise/add afier filling in AP)

AP:

« Why did this author use this
communicate this message at this fime to these people?

o What were the author’s motives, given what we know
about the person and this time period?

o What specific actions, events, or changes did the
author want to come about as a result of this source?

SIG:

How does this document answer the
prompt?

How can I group this document with
the others to makke a strong
argument?
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Document Analy:
Directions: Read the primary sources using Four Corner annotations, author's claim and a SIG statemen,
Be ready to reflect on how your thinking has changed, if at all after cach document.

Prompt: To whab extant was dachson's war on the Dational Pank democratic?

T **HC:

Source: Andrew Jacksor, Veto Message [of the re-authorization of the Bank o the United States], July
10,1832

Context: When Congress passed a bill r-chartering the Second Bank in July 1832, Jackson responded by
“Vetoing it power granted (o presidents in the Consiitution that enables them to override Congress. This
appears in Artcle I, Section 7 of the Constitution.

To the Senate: .u fr‘wfls: /Lqp?:amncrtﬂc Niggi‘ u?“govi

1 tistobe regmlnd that the rich and powerful 100 often bend the acts of uv:mmznl 10 their. U/
selish purpose... Evey man s cqualy naF 1 profecton by ths Tw: Gt Wi s s underake

fo... give exclusiv privileges to make the ich icher an the [powerful] mre poverful, the humblo
members of soety-—the farmers, mechanics, and laborers—...have a right o complain ofthe u.mm in

e Govetmen.
& LOp3:annotals “"““g““%ﬂw ‘A"l‘
2 [Our oncmentsL v s st i vl ) s IO A

themselves—...not in binding the States more closely to the center, but leaving each (o move:
minterruped in its proper orbt. X[V

derling

2

*4AC: ‘Lap 'R

- 0pposes N-B- - d0ydn®-
* gives rlch oo much pover w“ﬁg‘, adkson
+“states credle laws-that it their needs. "E

“AwD: epar v
MPB:
SIG: Democ: anc or vyn 7
Dpemocraric= bi;zankmmﬁi
CE ’15\_5 g

© 2022 Uncommon Schoo\; Inc. Allights reserved.





image6.png
Today’s Problem
e and rewwrite today’s inquiry prompt in your own words. Then record the
outside evidence. Be sure 1o circle the key word that reveals the HTS.

Prompb: To whab estent, was dachson's wab on the|Dational Bank| democrabic?
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Whole-Class Discourse
Dircetions: Fill in the graphic organizer below during the discussion about today’s prompt.

Prompt: To what, extent was dachson's war on
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Prompt: To what: extent was dachson's war on the National Bank democratic?
Tapr-

“pOV:
1er:

“HC:

[ Source Seish Dniel Webserof Masschusets 63 1o Andrew

‘Context: The day after Congress received President Jackson’s veto of the Bank bill, Senator Daniel
‘Webster made a specch on the floor o the Senate responding 1o the presid

Jackson's Bank Veto, July 11, 1832

£ 1ap2 . . .
 great majory of e peopl ae satistid it he bank g t i, anddesious that i shoud be
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Congress

much bound by the law as any private citizen... He may refuse to obey the law,
izen; but both do it at their own danger, and neither of them have the right to

i bani is legal. The President may say a law is unconsiitutional, but he i not the judge.
Who i to decide that question? mua.e..wm Court) alone possess his unquestionable and

bithertowauestiond right... <= 1.0 3 (ol Alie
300

[ackson’s veto...denies the udiciary the interpretation of aw, and demands to [upset checks
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1. Includes key academic vocabulary
2. Sets up a body paragraph argument.
3. Shorthand
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Exit Ticket (U4LOT) Team:

‘Thesis Statement

Directions: It's your time 10 take a stance! Using your notes from today, answer the prompt. Be sure to
use precise academic vocabulary and to include o reasons.

Prompt: To what- extent, was dackson's war on the Dational Bank democratic?
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Stage 1: Build Knowledge & Skill

 Learn the skl to build History knowledge
(e.g, reading? for main idea, taking Comnell notes,
‘maling/studying from 2 glossary, etc)

© Learn the skils to do Histosical analysis & Historical weiting (eg.,
four cormers, identifying author's craft moves, essay structuze—
DBQ, long answes, shost answer, etc)

Buld Knowledge  Read secondary source documents for Basic Content Knowledge |+ Largely secondary soutces (textbooks and other soutces)
*_Supplement with mini-lectures Grade-level appropriate texts
Guided Practice Primary and secondary soutces

Grade-level or complex: texts based on the lesson

Stage 2: Analyze and Evaluate History.

Close Reading for
Meaning & Analysis

 Understand and analyze 2 single, complex seminal historical
document (e g, Gettysburg Address, Letter from 2 Bizmingham
Jai etc)

One document: could be short or long.
Important, seminal document (peimary or secondary)

‘Highly complex texts: stadents would not geasp auance without
class

 Develop 2 larger-scale asgument from an analysis of multiple
documents from varying points of view
(eg. To what extent was WWI 2 turning point in history?)

* Lacgely discussion-based

Taquisy  Develop 2n argument from an analysis of multiple documents Mostly primary sousces
from vasing points of view Multiple short docaments (shost enough to read in class)
Complex texts (but accessible with teacher guidance)
Guided Seminar Primary 2nd secondary soutces

Maltiple longer documents that need to be zead before class

Accessible texts to analyze independently with minimal teacher
intervention

Stage 5: Assess

Wiitten Assessment

 Assess student knowledge 2nd analysis via assessments aligned to
AP exams

© All types of questions: multiple choice, DBQ, long answer
question, short answer question

Short documents embedded in exam

Largely primary soucces
Scaffolded complesity from accessible to AP-level

Simulation/
Performance Task

« Assess student knowledge /analysis via 2 History simulation
Constitutional Convention, world trade simulation, Model
TN, historical debate, ete)

Mostly primary sousces
Multiple documents (could be pulled from past lessons)





image10.jpeg
Mashantucket Pequot
Tribal Nation




